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Pe3ume

BoBen: HapyuiyBamero Ha CIIyXOT MMa TrojieM
MIPUIOHEC BP3 COLMjaTHUTE W TICHXOJIOUIKATE
ne(hUIUTH Ha JTUIaTa KO UMAaaT BaKBO HAPYIITY-
Bame, MITO MOXE Jla BIMjae M BP3 HUBHUTE WH-
TeprepcoHaIHU Bpcku. HemokHOCTa 12 ce ciy-
ma ¥ moToa eeKTHBHO Ja ce KOMyHHIMpa Ha
KpajoT pe3yaTHpa O MPHUCIOCOOyBamkE KOH OBOj
Ipo0OJIEM TIITO BOJHM IO COITHjajTHA M30JIaIlHja.
Meau: [lenTta Ha OBa UCTpaKyBame € Ja Ce
HACTpakW BpCKaTa ToMery BEIITHHHTE 3a O(-
OpMYBambe€ Ha JKHUBOTOT M COIIHjaTHOTO TIPHC-
mocoOyBame Ha YUYSHHIIH KOM MMaaT HapyIry-
Bambe Ha CIYXOT.

Metonu: HcTpaxyBameTo To BKIydyBa Jie-
CKPUNTUBHAOT HAaYMH Ha AaHKETHO HCTPaxKy-
Bame. [IpumepokoT ce coctou o 150 yueHunun
KO IMaaT HapyIIyBame Ha CIYXOT, HAMEPHO OfI-
OpaHu 071 IBe MHKITY3MBHHU yuuiaumiTa Bo Jlaroc,
Hurepuja. Bo mpumepoxor Gea omdarenn 65
MallIKy Jiena 1 85 KEHCKH Jiela Ha BO3pacT O]
15 o 18 roguHu Kou y4daT BO CpeIHU YUUITUIIITA.
Wuctpymentute kou 6ea ymorpeOdeHu 3a coOu-
pame mogaTory Oca Bermruau 3a odopMyBame
Ha YKUBOTOT (TIPHCITOCOOEHO) CO CHUTYPHOCT O
0,80 u CxaJara 3a comujarHa MPUCIOoCOOINBOCT
(camopaszBuena). HCTpyMEHTHTE ce€ cOCToeja
on mBa ommenw, uMeHo: A u b. Oxgenor A koj
ce ogHecyBa Ha BemTuHuTe 32 0opMyBame Ha
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Abstract

Introduction: Hearing impairment contrib-
utes greatly to social and psychological defi-
cits of the affected individuals, which can af-
fect their interpersonal relation. The inability
to hear and communicate effectively results
in adjustment problem that leads to social
isolation.

Objectives: The objective of this study is to
examine the relationship between life building
skills and social adjustment of students with
hearing impairment.

Methods: The study employed descriptive
survey research design. The samples con-
sisted of 150 students with hearing impair-
ment purposively selected from two inclu-
sive schools in Lagos state, Nigeria. The
samples comprised of 65 boys and 85 girls
with age range between 15 and 18 years in
the Senior Secondary School. The instru-
ments used for data collection were Life
building skills inventory (adapted) with re-
liability of 0.80 and Social adjustment scale
(Self developed). The instruments consist-
ed of two sections namely: A&B. Section A
of Life building skills contained bio- data of
the respondents, while B contained 3 sub-
scales: Self-efficacy inventory adapted from
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JKUBOTOT, COJIPIKEIIEe OMOTIOATOIIHN 38 UCITUTAHH-
ute, noxeka Omaenot b cogprkente 3 mOTCKamH:
Jlucta Ha camojieNnyBame NPUCIIOCOOEH Of
IIBapriep u Jepycamum ox 1995 roguna co cu-
rypHoct ox 0,85, JIucra 3a JoHEeCyBambe OTy-
ku npucrnocoden on Poy on 1997 rogmna co
curyproct ox 0,75, Jlucra 3a camomoBepbOa
npucnoco6en ox Andepru u Emonc ox 1995 ro-
nmuHa co curypHoct of 0,80. Camoco3mameHara
Ckasta 3a colijaaHa MPUCIIOCOOCHOCT COMPIKH
10 7enoBU €O MCIUTYBAuKH Mpaliamba U UMa
curypaoct ox 0,69. Cobpanure mogaromu 6ea
aHaJM3MpaHu co ynorpebara Ha [lupconora
KopeJarnyja U MyATHITHA perpecHja.
Pesyararu: Co momoIn Ha pe3ynTaTtire ce yT-
BpIMja pelaTHBHUTE MPUJIOHECH O] HEKOW OfI
BEIITHHUTE 32 0QOPMYBamkEe HA JKUBOTOT B3
colljajHaTa MPHUCIIOCOOEHOCT Ha YUCHHUITUTE
KOW MMaar HapylyBame Ha ciyXoT. Ce mocTur-
Haa Mer'yceOHM MPUIOHECH O] HE3aBUCHUTE Ba-
pujabiu co 3aBUCHUTE Bapyjadid, JoIeKa HajM-
HOTY MPUIOHECE IOHECYBAKETO HA OJIITYKHUTE.
3akaydok: OBa HCTpaKyBame ja TPOydIyBa
BpcKara ToMery BEIITHHHUTE 3a 0(popMyBame
Ha JKHBOTOT M COIMjaJTHATA TIPUCTIOCOOEHOCT
HA YYCHHIIUTE KOM HMMAaar HapyIllyBame Ha
CIIyXOT CO TIelT 1a ce 00e30e1aT COOBETHH CO-
BETO/IaBHU cITy»Ou. bele yTBplieHo Jieka mo-
CTOM BpCKa TIOMery BEIITHHUTE 32 IPajiche Ha
JKUBOTOT W COITHjajTHaTa MPHUCIIOCOOCHOCT Ha
YYECHUIIUTE IITO Toram Oapa akTHBHU COBE-
TOJIaBHU CITY)KOM BO PAMKHTE Ha YUHJIHIITATA.

Kiyunn 360poBu: Bewmunu 3a epademwe Ha
ACUBOMOM, COYUJATHA NPUCNOCOOEHOCT, Vie-
HUYU CO HAPYUWEH CTIYX.

Boeed

HapymyBameTo Ha CIyXOT € €QHa OX Hajilo-
mwuTe 0oIecTH Koja MMa CBOM Pa3MHOXKYBauKH
edeKTn Ha CuTe acIeKTH Off KHUBOTOT. YecTo e
BPOJICHA U IPUCYTHA Kaj Jlelia 1 BO3PACHU ILIH-
pym cBetotr. Hax 360 mMunmonm iryfre Bo CBe-
TOT C€ IIOTOAEHH Off HapyIlIeH ayJUTUBEH CUC-
TEM | 3a Kaj, okory 32 munuonu ce aena (1).
Edexrute on HapyllyBameTO Ha CIyXOT MO-
XKaT Ja JOoBenaT A0 CEKyHAApHU NpoOJIeMHu,
Kako TIepIlernirja, KOMYHHUKAIHja, €MOIINO-
HAJH{, COIMjalHM W TICUXOJOMIKH TpoOe-
MH KOU HajyecTO C€ 3aCHOBAAT Ha CTENCHOT Ha
HapyllyBambe, Bo3pacTa Ha JETEeTO Ha IOYeTo-
KOT Ha 3ary0ara Ha CIIlyXOT U MHTEJCKTYyaJIHU-
OT TIOTEHIMjaJl Ha JIETETO, IITO Ha KPajoT ce

Schwarzer and Jerusalem 1995 with relia-
bility of 0.85, Decision-making invento-
ry adapted from Rowe 1997 with reliabili-
ty of 0.75, Assertiveness inventory adapted
from Aberti and Emmons 1995 with relia-
bility of 0.80. The self-constructed Social
Adjustment scale contained 10 items prob-
ing questions with reliability of 0.69. Data
collected was analysed using Pearson
Product Moment Correlation and Multiple
Regression.

Results: The results revealed relative con-
tributions of some life building skills to so-
cial adjustment of students with hearing im-
pairment. There were joint contributions of
the independent variables to dependent var-
iable, while decision-making contributed
mostly.

Conclusion: This study examined relation-
ship between life building skills and social
adjustment of students with hearing impair-
ment with a bid to provide adequate coun-
seling services. It was found that relation-
ship exists between life building skills and
social adjustment of the participants which
then calls for active counseling services in
schools.

Key words: Life building skills, Social adjust-
ment, Students with hearing impairment,

Introduction

Hearing impairment is one of the worst dis-
eases that has its multiplying effects on all
aspects of life, commonly congenital, and
acquired in children and adults worldwide.
Over 360 million people in the world are af-
fected by impaired auditory system and un-
fortunately, about 32 million are children (1).
The effects of hearing impairment can lead
to some secondary problems such as per-
ception, communication, emotional, social
and psychological problems that are usually
based on the degree of impairment, the age
of child at the onset of loss and the child’s

26

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION; 18(3-4):25-43
DOI: 10.19057/jser.2017.24



HE®EKTOJIOLUIKA CTPYYHO-HAVYHA IIPOBJIEMATHKA

MaHu(pEeCTHpa BO HETATHBHO aKaJEeMCKO U CO-
nujanHo oxHecyBame (2, 3). Haonute on uc-
TpaXyBamara HUMaaT OTKPUEHO 3HAYHUTEIHH
edexru. HapyriyBameTo Ha CIyXOT BiHjae Ha
CEBKYITHHOT Pa3BOj Ha JTMYHOCTA KOja ro 3ary-
Ouia CIyxoT MPHIPYNKEHO CO BIHMjaHHETO Ha
COIMjaJTHATE, TCHXOJOMIKUTE, KOIHUTHBHU-
Te, KaKo WM 37[PAaBCTBCHUTE MPOOJIEMH KOU Ce
10jaByBaaT MpPH MPOJIOHTUPAHOTO HETPETH-
pame Ha 3arybara Ha ciayxot (4). Mako edek-
TUTE BapHpaat oj] ¢JHa JIO JApyra WHIUBHIYA,
cerak, BUUIMBHOT UMITaKT € HEMOYKHOCTA aJIeK-
BaTHO JIa C€ MPHUCIOCO0AT Ha HUBHATA HEIO-
cpenHa okonuHa. [IpucnocoOyBameTo Bo oBaa
CMHCJIa 3HAYM WHIMBUIyaTa YJI0O0HO Jia )KUBEe
BO HEj3MHATa HETMOCpPeaHa OKOJIMHA U CHOCO0-
HOCTa COOJIBETHO Ja MPHUJIOHECYBA BO Taa OKO-
JIMHA ucTara Taa nHauBuaya. CrocoOHOCTa 3a
MPUCTIOCO0YBakE BO COOJIBETHATA OKOJIMHA 3a-
BHCH OJ1 YCBOjYBamETO HA COLUjalIHU M TICH-
XOJIOIIKKA BEIITHHU, KOM CE€ TOMO3HATH KaKO
BEIITHHY 32 IPAJICHC HA KHBOTOT.

BewrtuauTte 3a Tpazeme Ha JKUBOTOT C€ CO-
[IUjalTHA 1 TICHXOJIOMIKHA BEIITHHH KOM BOOOH-
YaeHO Ce MO3HATH KAKO 3HACHE M CIIOCOOHOCT
Jla ce KOpUCTAT Pa3invyHK COLUjaTHA HAYMHHU Ha
OJIHECYBah¢ KOM CE COOJIBETHH BO JaJicHA CH-
Tyallja ¥ TH 3ag0BonyBaar apyrure (2). OBue
KMBOTHH BEIITHHH UMaaT CIOCOOHOCT Koja TO
MOMJIOYYBA MaTOT 32 O3UTUBHO M KOPUCHO OfI-
HEeCyBame M [0Maraar Ha WHJMBUIyara Ja T
OCTBapH M JIa TW TPETIOCTaBH HETOBUTE/HE]3H-
HHUTE COIMjaTHH OJTOBOPHOCTH, JIa TH COBIaja
CCKOjJIHEBHUTE AKTUBHOCTH M Jia BOCIIOCTAaBU
BPCKH Ha Ha4YMH KOj HEMa JIa MPeIM3BUKa HCIIp-
MyBamke MOMETy WICHOBHUTE Ha €HO OIMIITECTBO
(4). Tue BewTHHY ce eeKTHBHA KOMYHHKAIIN]ja,
JIOHECYBAmE OJIITYKH, CAMOJICTYBAHE 1 CAMOTIO-
YUTYBambE, CaMOJ0BEepOa, KPUTHYHO Pa3MHUCIY-
Bame, pellaBamkbe MPOOJIEeMH, II0CTABYBAhEC
eI, EMIIaTHja U KPEaTHBHO pa3MHUCTyBame (2,
4, 5). )KuBOTHUTE BEIITHHH CE€ KPUTHYHU (hak-
TOPH 3a COIMjaTHUTE BPCKH U 38 TPOMOBUPAHHE-
TO Ha COLMjaHaTa MPUCTIOCOOCHOCT Ha Aenara
u Bo3pacuute (6, 7). Ila, 3aroa, ako )KHBOTHUTE
BEIUTHHHU C€ KPUTUYHH 32 COLIMjaTHOTO MPHCIIO-
coOyBame U JIPYTUTE )KUBOTHH JECTCPMUHAHTH,
TOA CE 3aCHOBA Ha OJIJICJIHU JIETEPMUHAHTH CO
e Jla ce BH/M JIeKa CEKoe JIeTe I'M ToceayBa
OBHE BEHITHHU 32 TOA J]a )KUBEE KOPUCCH KHUBOT
BO Cpe/IMHAaTa BO Koja Ke ce Hajje.

3a kan, Ha JieraTa KoM Maar HapylIryBambe Ha
CIIyXOT UM HEJIOCTacyBa CIIOCOOHOCTa J00pO
Jla ce TIOBp3aT cO HMBHHTE Opaka W cecTpH,

intellectual potential, which manifests in
negative academic and social behaviors (2,
3). Research findings have revealed consid-
erable effects of hearing impairment on the
total development of persons with hearing
loss with its attendant impact on social, psy-
chological, cognitive, as well as health is-
sues arising from prolonged untreated hear-
ing loss (4). Though the effects vary from
individual to individual, however, the pro-
nounce impact is the inability to adequate-
ly adapt to their immediate environment.
Adaptation in this regard means living com-
fortably well within ones immediate envi-
ronment and ability to contribute ones quota
adequately. Ability to adapt to one’s environ-
ment depends on acquisition of social and
psychological skills otherwise known as life
building skills.

Life building skills are social and psy-
chological skills commonly referred to as
knowledge of and ability to use different so-
cial behaviors that are appropriate in a giv-
en situation and are pleasing to others (2).
These life skills have capabilities that pave
the way for positive and useful behavior
and help individual to achieve and assume
his/her social responsibilities and cope with
daily activities and relating in a way that
will not cause attrition between and among
members of the society (4). The skills are
effective communication, decision making,
self-efficacy and esteem, assertiveness, crit-
ical thinking, problem solving, goal setting,
empathy and creative thinking (2, 4, 5). Life
skills are very critical factors for social rela-
tionship and promoting social adjustment of
children and adolescents (6, 7). Therefore, if
life skills are critical to social adjustments
and other life determinants; it beholds on
stakeholders to see that every child possess-
es these skills for him to live a worthwhile
life in the environment he finds himself.
Unfortunately, children with hearing impair-
ment lack the ability to relate well with sib-
lings, peers and adults in the society because
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BPCHHMIIU U BO3PACHH BO PAMKHTE Ha OIIITECT-
BOTO TIOpaau ofpeicH Opoj (axTopu oI Of-
OuBame 0] CTpaHa Ha BPCHHIIUTE, OMINTECT-
BEHA MepIIeIija, BIUjaHueTO Ha POJIOBHUTE,
CaMOPETYJIUPAHOCT TIOPaayd OHEBO3MOXKYBad-
KH OKOJTHOCTH, TEIIKOTUH BO KOMYHHUITUPAFHC-
TO KO€ 4eCTO BOAM /0 HelopazOupame, Hera-
TUBHH PEAKIIMHU O] OMIITECTBOTO, CTATYyCOT Ha
poAUTENHTe, AMCIOKALUjaTa U HEMOXKHOCTA
Jla ce Pa3BHjaT OJJICITHU SCCHIIN]ATHN BEIIITH-
HU 34 IPaJICH-¢ Ha )KUBOTOT KOM OM MOXeTe Ja
MM TIOMOTHAT MIPH Pa3BUBAKETO HA CTPATECTHH
3a HaIMUHYBame Ha BakBHUTE cutyaruu. OBue
(bakTopu BiMjaesie BP3 COIMjaJIHATA HPUCIIO-
COOCHOCT Ha JieraTa, aJJ0JeCIIeHTUTE KOU hMa-
ar HapymyBame Ha cinyxoT (8). ConujanHara
MIPUCITOCOOCHOCT ja Ofpa3yBa COIHjaTHATA H
MICUXOJIOIIKAaTa CHOCOOHOCT a ce MPUCTIOCO-
0ar U J1a ce MoBP3aT CO WICHOBHTE HA OKOJIH-
HaTa KOja ja OmKpYXKyBa eHa WHAuBHIYya (5).
OBa i1 OBO3MOXYBa Ha €JHA JIMYHOCT Jia ce
BITYIITH BO YCIICIIHN COIMjATHA UHTEPAKIIHH
U Ja Tpe3eHTHpa COOJBETHA EMOLMOHATIHA
KOHTpOJIa Ko ja ohopMyBaar Oa3ara 3a Mery-
ceOHa BpcKa CO BpCHHUIIMTE. 3aeMHATa BPCKa
CO BPCHHUIIUTE € JI0Ka3 33 COOJIBETHA COIIMjall-
Ha nipucriocodeHoct (9).

HctpakyBaunte MOCTOjaHO W3BECTYBaIE H
YKa)KyBaJie Ha 3HAYCHETO [ITO [0 MMa HHTEePaK-
[jara co BPCHULIUTE BP3 Pa3BOjOT HA JETETO
u HeroBara Omarococtojoa (8). CrmocobHOCTA
3a 100pa MHTEpaKIMja CO BPCHUIIUTE HA paHa
BO3pacT WIpa 3HauajHa yiora Bp3 KBaJHTe-
TOT Ha COIWjaTHATA TPUCITIOCOONINBOCT, KOH-
TpoJiaTa Ha eMOIIMUTE U copaboTKara co BpC-
HUIIUTE, KAKO W MOHATAMOIIIHA MOJJIPIIKA BO
nuHuTe XUBOTH (10). CmocoOHocTa Ha Ie-
TETO JI0OPO Ja ce MOBpP3e CO HETOBHUTE BPCHU-
1, Opaka ¥ CeCTPH CITyKH KaKo OTCKOYHA J1ac-
Ka 3a COIMjaTHUOT M KOTHUTHBHUOT pa3Boj,
HO HMCTO Taka ¥Ma W BIHjaHWE BP3 HAYMHUTE
Ha COIlMjaJIHA MPUCTIOCOOIUBOCT. 3aT0a, MO3H-
THUBHUTE UHTEPAKIMN CO BPCHUIIUTE U BPCKUTE
Ha JIETETO BO PAHOTO JETCTBO UIpaaT 3Hauaj-
Ha yJIoTa BO HAYMHOT HA YKUBOT, KBAJIUTETOT Ha
KHMBECHE, yCIIeIIHa KOHTPOJIa Ha eMOLIUUTE U
ycrecuTe BO KUBOTOT (11).

Ho, 3arpmkyBauku € MOJATOKOT JeKa je-
nara M ajoJeClEeHTUTe KOM HMMaaT Hapyury-
Bamhe Ha CIYXOT MMAaT HEI0OCTATOK HA BaKBU-
TE Pa3BOjHU BEIITUHU KOW IOJIOI[HA BIIMjaatr
Bp3 HHUBHATA IMPUCTOCOOIMBOCT BO YKUBOTOT.
HcrpaxyBamara Mmokaxae JeKa Jiernara u ajo-
JIECIICHTUTE KOW MMaaT HapylTyBamba Ha CITyXOT

of a number of factors ranging from peer re-
jection, societal perception, gender influ-
ence, self-regulation due to disabling con-
dition, communication difficulty that often
leads to misunderstanding, negative reaction
from society, parents status and dispositions
and inability to develop some essential life
building skills that could have helped them
to develop coping strategies. These have in
no small measure affected social adjustment
of children, adolescents’ young adults with
hearing impairment (8). Social adjustment is
the social and psychological competence to
adapt and relate well with members of one’s
environment (5).This enables one to engage
in successful pro-social interactions and dis-
play adequate emotional regulation which
form the basis mutual peer relationship.
Mutual peer relationship is the evidence of
adequate social adjustment (9).

Researchers have consistently reported and
stressed the importance of peer interaction
to child development and wellbeing (8).
Ability to interact well with peers at an ear-
ly age plays significant role on the quality
of social adjustment, emotional regulation
and peer cooperation and support in later
life (10). The ability of a child to relate well
with his peers and siblings serves as spring-
board for social and cognitive development
and also influences pattern of social adjust-
ment. Therefore, positive peer interactions
and relationships of a child in early child-
hood play very significant role on pattern of
life, quality of living, successful emotional
regulations and life successes (11).

It is however disheartening to note that chil-
dren and adolescents with hearing impair-
ment suffer these developmental skills which
later affect their life adjustment. Research
have shown that children and adolescents
with hearing impairment suffer difficulty in
initiating social interaction, establishing rela-
tionship, developing friendship engagement
with peers and are more likely to be refused
and rejected by their hearing counterparts
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nMaaT OJpE/ICHH TEIIKOTHU BO BOCIOCTABY-
BambETO, OJIHOCHO 3alOYHYBAmhC COLUjaTHH
HHTEpakuy, (GopMHupame BPCKH, Pa3BHBAE
MPUjaTEJICKU OJJHOCH CO HUBHHTE BPCHUIIH H
ITOCTOU TOJIeMa BEPOjaTHOCT Jieka Ke Oumar of-
OueHN W OTQPICHU Of CTpaHa Ha Jerara KOou
nMaat 3apas ciyX (12—14). OnbuBameTo 1 He-
JIOCTAaTOKOT Ha copaboTKa Ha KOj IITO ce TOo-
JIOKHU JIUIIaTa CO HApPYIICH CIIyX MOXe Jia
BITHjae BP3 MOTOJIEMHUOT Opoj BEIITHHU 3a Tpa-
JICE¢ Ha JKUBOTOT, KOU CE TTOTMO3HATH KaKo CO-
[MjajHA BEITHHH: CaMoIoBepOa, caMoJely-
Bambe M JOHECYBamhEe OIIYKH KOW ToJieM Opoj
HCTpaKyBaul TH TIOBp3alie co cnabara co-
[HjajHa MPUCTIOCOOTUBOCT (8).

CamomoBepOara Kako €IHa Of BEINTHHHUTE 32
rpajiehe Ha XKUBOTOT € CIIOCOOHOCTA 32 COO/I-
BETHO TPETCTABYBakhE HA YYBCTBATA M MUCITH-
T€ HA HAYMH IITO Ke TM MOYHUTYBa IpaBaTa Ha
npyrute (15). Kaj camomoBepbara e o ocode-
Ha BOXHOCT U JIBETE CTPAHHU Jia ja MpeHecaT u
Ila ja pa30epar mopakara/mopakure 0e3 ma ou-
nmat noBpeneHu. CamomoBepOara € KBaJUTET
Ha Toa Ja ce Omae caMOyBEepeH M CHTYpeH 0e3
na ce ounae arpecusen (16). Mcro taka, Ha ca-
MoJIoBepOara ce rieia Kako Ha CriocoOHOCT 3a
ajianTaiyja Ha OJJHeCYBamETO Ha WHTEpIep-
COHAJIHUTE BPCKH CO el JIa Ce OCTBapar Io-
3UTUBHHUTE TOCJCIHIIM, & HETATUBHUTE Ja Ce
cBenar Ha MuHUMYM (16). Ha oBaa BemTiHa ce
Iiema Kako Ha (yHITaMEHTallHa 32 CEKOj OHOj
KOj ke xuBee ycrrerieH )uBoT (17). Oa e Taka
OuIejK1 HUE KUBEEME BO CBET Ha CTOICHTPH-
3aM W ceOuvHOCT. VHIMBUIyHTE KOW MMaar
camomoBepba pa3BuBaaT AoBepOa MW 3a70BOJ-
CTBO BO HHBHHUTE CITOCOOHOCTH 3a €(EKTHBHA
KOMYHHKan#ja 1 edeKTUBHA MOBP3aHOCT 0Oe3
Jla HAIITEeTaT HAa MEePCOHATMTETOT Ha JPYTUTE
maHocTH (18). Jlomeka kaj oHne uia KO He-
MaaT caMmoaoBepOa, TorojemMa € BepojaTHOCTa
Jla HCKycaT caMOTHja, TICHXOJIONIKAa TpayMa H
HE33JI0BOJICTBO 32 COIUjaTHUTE TIOCTABKU KOH
MOXaT Jia CO31ajJar MpOoOJIeMH TPU TPHUCIIO-
cobyBameTo (19, 20). EBunenTHO € meka aerma-
Ta W aJIONICCIICHTHTE KOM UMaaT HapyllyBarma
Ha CIIyXOT MMaar rmpo0JeM Jia T U3pasaT CBOU-
T€ MOTPeON U MHTEpeCcH Ha ¢()EeKTUBEH HAYHH.
He e noBoiHa jocramHara mureparypa 3a clia-
Oara MHTEepaKIyja Ha Jerara Co HapyIIeH CIIyX
(8), HO TIOTONIEM OpOj O TUTEpaTypaTra M Ha-
MPaBEHHUTE UCTPAXKYBAA TOCOUYBAAT U UMaaT
OTKPHEHO JIeKa Kaj Jierata U aJIoJIeCIICHTUTE
KOU UMaaT HapylllyBama Ha CIyXOT HeJ0CTa-
TOKa CIOCOOHOCTA 32 COOJIBETHO Ja MCKaXaT

(12-14). Rejection and lack of cooperation
suffered by the hearing impaired may influ-
ence their major life building skills otherwise
known as social skills such as assertiveness,
self-efficacy, and decision-making among
others which many researchers have linked
to poor social adjustment (8).

Assertiveness, one of the life building skills
is the ability to competently communicate
thought and feelings in a manner that re-
spects the rights of others (15). In assertive-
ness, both parties disseminate and understand
message(s) without being hurt. Assertiveness
is the quality of being self-assured and confi-
dent without being aggressive (16). It is also
as the ability to adapt behavior to
interpersonal relations on demands so that
positive consequences are best achieved and
negative ones are reduced to the barest mini-
mum (16). This skill is considered as funda-
mental for anybody that will live a success-
ful life (17). This is because we live in the
world of egocentrism and self-centeredness.
Assertive individuals develop confidence
and satisfaction in their ability to communi-
cate and relate effectively without damage
to other persons’ personality (18). Whereas,
those who are not assertive may likely expe-
rience loneliness, psychological trauma and
dissatisfaction in social settings which may
likely constitute adjustment problem (19,
20). It is evident that children and adoles-
cents with hearing impairment have problem
of communicating their interest and needs ef-
fectively. Available literatures on poor inter-
actions of children with hearing impairment
are not sufficient (8), but sizable number of
literature and research have indicated and
revealed that children and adolescents with
hearing impairment lack the ability to com-
municate their likes and dislikes appropriate-
ly because of their obvious disability (21).
This is because social development of chil-
dren with hearing impairment is sometimes
delayed, which makes them unable to so-
cially blend with their hearing counterparts

viewed
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IITO CaKaar ¥ MITO HE caKkaaT Mopay HUBHHOT
ounrneneH naBaManTeT (21). Toa e Taka O6u-
JIejK¥ COITMjaTHUOT Pa3BOj Ha JerarTa co Hapy-
IIIeH CIyX HEKOTalll € 33JI0IHET, [IITO Ha KPajoT
pe3yiTHpa co Toa, THE Jiela Jia He ce BO MOXK-
HOCT COITUjaITHO JIa C€ BKJIOTIAT CO JIUIATa KOH
MMaar 3JIpaB CIIyX, a CETO OBa MOXKE Jla BIiUjae
Bp3 MPOIIECOT HA HUBHOTO COOJIBETHO U3pa3y-
Bame 0e3 ma Oumar morpemHo pazopann (22).
Toa yxaxxyBa Ha (akToT JieKa HeJloCcTacyBa ca-
MomoBepOa Kaj MHOTY MHIWBHIYH KOW WMaaT
HapyIIeH CITyX.

[Tonaramy, caMoJIeyBambeTO € UICHTU(HUKYBa-
HO Kako 3Ha4acH (hakTop KOj BIHjae BP3 XKU-
BOTHHOT Tek (23). CaMomemyBameTo ja u3pasy-
Ba BepbaTa Ha JUYHOCTA KOja Ce OIHECyBa Ha
HeroBaTa/Hej3uHaTa CIIOCOOHOCT YCIIENTHO aa
ja u3BpIM najaeHara 3amgada. CaMomenyBameTo
ce cMeTa 3a rolieMa OJpe/HHIIA BO OJHOC Ha
OJNTYKUTE KOW T'H JIOHECYBaaT WHIUBHUIYHTE,
BIIOKCHUTE HATIOPH, UCTPAjHOCTA, MUCIIOBHUTE
MPOIIECH W EMOIIMOHAIHUTE PEaKIMU KOW THE
i uckycyBaar (23). OBa mma 3Ha4dajHa YIIO-
ra BO MOTHBAallHjaTa Ha JIUIHOCTA W HEj3WHA-
Ta COTICTBEHA KOHTPOJIA U BJIHjac BP3 COIHjall-
HUTE W 00pa30BHUTE MOCTUTHYBama (24), Kou
Ce pa3NIMKyBaar oJf HEKOU OJ1 MOBP3aHUTE Jie-
JIOBH KOM C€ MCTO Taka aTpuOyTH Ha COIIHjall-
HUOT JIeJI Ha JINYHOCTA, KAKO CAMOKOHIICTIT, Ca-
MOITOYHTYBakhE U JIOIHUPake Ha KOHTpPOJATa,
KOW TEHepallHO Ce CaMOJECKPUIITUBHHU M ca-
MomporieHyBauku (24). Mcro Ttaka, camoneny-
BabETO € JIMYHA TIPOIIEHKA Ha CIIOCOOHOCTA Ha
ellHa JIMYHOCT J1a OpraHu3upa u Jia peannsupa
HACOKH Ha JISJTyBabe CO IIell JIa OCTBAPH OJIpe-
nenu menu (23). CamomoBepOara ja Typka ce-
KOja JIMYHOCT 32 TIOCTHT'HYBaHhe Ha JKUBOTHUTE
kenou, mro oBa Macnoy (Maslow) ro gedu-
HUpaJI Kako caMOaKkTyenu3anuja. YUeHHIUTe
CO HapyllIeH CIyX MMaar cliabo JiellyBame Ha
COIMjajiHaTa CKalla Opajii YCIOBUTE HA HUB-
HUOT MHBAIWANUTET U COLMWjATHUTE HEI0CTa-
torm (2). OBa mMa BIWjaHHE BP3 HUBHOTO CO-
IIUjalTHO IPaAJICHE Ha JITYHOCTA IITO € TIPEAMET
Ha MHTEpEC Ha CIICHjaTHUTe OOpa30BHU Ka-
TP, COIMjaTHUTE PAOOTHUIIM, COBETHHITHU-
Te W TICUXHWjaTpuTe. V3BemTajoT Ha CIpOBe-
JICHOTO HCTPaXXyBame OJl CTpaHa Ha Bypk u
Kapen 3a mpoOieMuTe CO OITHECYBamETO Kaj
YUCHHIIUTE CO HApYIIEH CIIyX Kou Ouiie WHTe-
TPUPAHH | JIENT OJf OOWYHU YUUIUINTA, OTKPU-
Ba JIeKa OBHE YUYCHUIIM MAJIKy C€ aKTHBHpaaT
BO HE3aBHCHUTE aKTUBHOCTH U CE€ TTOTIOJIONK-
HU Ha CTpeC W UMaaT nomalia KOHIEHTpaIuja

and this can affect the process of expressing
themselves adequately without being misun-
derstood (22), which account for why many
individuals with hearing impairment are not
assertive.

Furthermore, self-efficacy has been recog-
nized as an important factor that influenc-
es life pattern (23). Self-efficacy signifies a
person’s believes concerning his/her ability
to successfully perform a given task or be-
havior. Self-efficacy is considered as a major
determinant of the choices that individuals
make, the effort they expend, the persever-
ance they extort in the face of difficulties and
the thought patterns and emotional reactions
they experience (23). This plays important
role in self-motivation and self-regulation
and mediate social and learning achievement
(24), which differs from some related con-
structs that are also personal social attributes
such as self-concept, self-esteem and locus
of control, which are generally self-descrip-
tive and self-evaluating (24). Also, self-effi-
cacy is personal judgment of one’s capabili-
ty to organize and execute courses of actions
to attain specific goals (23). Personal or
self-confidence propels every individual to
attain life aspiration, this, Maslow regard-
ed as self-actualization. Students with hear-
ing impairment perform low on social scale
because of the conditions of their disabili-
ties and social disadvantages (2). These af-
fect their personal-social construct which is
a subject of concern to special educators, so-
cial workers, counselors and psychologists.
Report of a research conducted by Burk and
Karen on behavioral problem in hearing im-
paired students who were integrated in usu-
al school revealed that, these students act
weakly in independent performance and ex-
perience more stress and less concentration
(25). Evidently, students with hearing im-
pairment have poor self-value and self-con-
cept which could have led to poor self-effi-
cacy. Also, in a study on social integration
of students with hearing impairment in
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(25). EBumenTHO € nmeka YICHHIIUTE CO Hapy-
IIeH CIyX MMaar ciad CHCTeM Ha CaMOBpE/-
HYBamhe U MOCTABYBAkhE CONICTBEHH KOHIICTITH
KOM MO’Kar Jia JIOBEJaT JIo cJiabo caMojieny-
Bame OJf HUBHA cTpaHa. VcTo Taka, BO enHa
CTyIWja 3a COIMjaJIHaTa WHTETPHPAHOCT Ha
YVYCHHIIUTE CO HApYyIIeH CIyX BO HHKIY3WB-
HUTE YUYWIIUINTA, MOKaXKyBa JieKa YUCHHIIUTE
CO HapyIIIeH CIyX MMaar MOCTHI'HATO TOCIadn
pe3yaTaTh Kaj MPOCOIHjaTHO OTHECYBambE H
TTOBHUCOKH PE3YJITaTH Kaj MOBJICYCHO COIHjall-
HO OJTHECYBam€, BO OIHOC HA HUBHUTE BPCHU-
M KOW UMaar 37paB ciayx (26). Ciraboro camo-
JieTyBabe Ha Jielara co HapylleH CIyX MOXe
Jla TIpEAN3BUKA ONIICITHN COIHjaTHU TIPOOIECMH
KOW MOXKaT Jia CO3/aJarT TeIIKOTHH BO HHTEp-
TiepcoHaTHUTE Bpcku (2, 21).

Jpyr acmekT Ha HUBOTOT KOj TO OTKpHBa e(eK-
THUBHHOT HAYMH Ha MPUCIIOCOOEHOCT BO KUBO-
TOT € CIIOCOOHOCTA JIa Ce JIOHECAT MPABUITHHUTE
ommyku. OBa € enHa O Haj3HAUajHUTE BEIITH-
HU K0ja Tpeba Ja ja pa3BUBaar Jenara 3a Jia cra-
HAaT TOJOIHA 3/IPaBH M 3PeNd BO3Pa3HU JIMYHO-
ctu (27). JloHECyBameTO HA OMITYKUTE CIIOPE
Kypu (Curry 2004) Bo (28) e cBeceH U parmo-
HaJleH MpoIec BO KOj eHA JUYHOCT BHUMATEII-
HO TH 3eMa IIPEeJBH/] CUTE OMIMU U COOJ[BETHHU-
Te moceauitd. OBOj TMPOIIEC € MTOCTOjaHO BOIEH
OJ1 KOTHUTHBHUTE KaNalTeTH ¥ JIPYTH MOBp3a-
HU KapakTepucTiku. EQexTHBHOTO OHECyBambe
OITYKH € MEepKa 3a COIHjaTHa TPUCTIOCOOCHOCT
Ha eJ[Ha MHIUBUIYa U TO peduieKThupa mprcno-
cOOyBaYKOTO ONHECYBamhe¢ Ha CEKOja JIMIHOCT.
Bo Mozenute 32 HOPMATUBHO TOHECYBAHE OJIITY-
KW, BKJIyUEHH ce ciaeqaute nporecu: (1) nmeH-
TUUKALKja HA CUTe MOXHHU m300pH; (2) cobu-
pame Ha CUTE pelieBaHTHH WH(MOPMAIU KOH Ce
OIHECYBaaT Ha THE MOXXHOCTH, BKIYIyBajKH ja
BEpOjaTHOCTA 32 Pa3MYHUTE MOCIE/HIH 32 ce-
Koja Of TIPEABUIACHUTE MOKHOCTH, (3) MICHTH-
(uKanyja Ha peleBaHTHUTE IEITH Ha OTyKara;
(4) mporieHKa Ha CEKOj MOXKCH KpaeH pe3ynrar
3aCHOBaH Ha JIMYHWUTE BEPYBama M BPEIHOCTH;
(5) merox 3a n300p O CUTE TOCTAITHY OIIIHH H
(6) mpencnmTyBamke Ha OmIyKara Tpenm HcTaTra
na 6une mMruieMeHTrpana (29). Bp3 ocHoBa Ha
HaOJbyTyBamaTa KO OWIIC HAIPaBEHH BP3 JIAIA
CO MHBAJIMINTET, OHUE KOU MMAaaT HapyIIeH CIyX
MMaar HeJI0CTAaTOK Ha CIIOCOOHOCT 33 OpraHH3H-
pame ¥ TUIaHupame, MEHTATHA (ICKCUOWITHOCT
n nMuTanyja Ha 3amadn (30). OBue HemocTaTo-
1M ja OTPaHUIyBaaT CIIOCOOHOCTA 32 ITPe3eMarbe
COOJBETHU W €(PEKTUBHHU W300PU FIIH OITYKH.
Henocrarokor Ha crmocoOHOCTa 32 JOHECYBAmbE

inclusive schools, that children with hearing
impairment scored lower on Pro-social be-
havior and higher on socially withdrawn be-
havior than their hearing counterparts (26)
The poor self-efficacy of children with
hearing impairment may induce some social
problems that could present difficulties in-
terpersonal relationship (2, 21).
Another aspect of life that reveals effective
life adjustment is the ability to make right
decisions. This is one of the most important
skills children need to develop to become
healthy and matured adults (27). Decision
making according to Curry (2004) in (28)
is a conscious and rational process in which
a person carefully considers all options and
corresponding consequences. This is con-
stantly guided by cognitive capacities and
some relation characteristic. Effective deci-
sion making is a measure of social adjust-
ment of an individual, reflects in adaptive
behavior of anybody. In normative deci-
sion making models, the following process-
es are involved namely: (i) identification of
all possible choices (i1) gathering of all rele-
vant information pertaining to those options
including the likelihood of various conse-
quences of selecting each action (iii) iden-
tification of relevant goal of the decision
(iv) evaluation of each possible outcome
based on personal believes and values (v) a
method of selection among all options and
(vi) review of decision before implementa-
tions (29). It has been observed that people
with disabilities especially, ones with hear-
ing impairment lack the fundamental ability
for organization and planning, mental flex-
ibility and task imitation (30). These defi-
cits limit the ability to take appropriate and
effective choices or decision. The account
of lack of ability to take rightful decision
leads to abuse of any forms which may cre-
ate additional burden to an individual with
hearing impairment. For instance, report
from the study by Adeniyi and Olufemi-
Adeniyi on some factors predicting attitudes
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MpaBmIIHA OJTYKa JIOBEIYBa JIO 3J710ymnoTpeda Ha
Koja u ;ma e (opma Koja MOKe 1a cosmane Jo-
MOJTHUTENICH TOBAp Kaj WHAUBHAYHUTE CO Hapy-
meH cryX. Ha mpuMep, W3BeTajoT o CTyauja-
ta Ha Adeniyi u Olufemi-Adeniyi Ha HexoH o1
(akTopuTe KOW I'Ml TIPEABUIYBAaT OJHECYBarba-
Ta Ha aJIOJIECLIICHTHTE CO HAPYIICH CITyX KOH PH-
3UKOT O] CEKCYaJIeH OJTHOC OTKPHBA JIeKa MHOTY
OJ1 aJI0JIECIIEHTUTE CO HAPYIIEH CITyX HOCAT OJ-
JYKH KOW MMaar BIIMjaHUE BP3 HUBHHUTE JKHBO-
i (31). OBa e MoBp3aHO CO TOA IMITO MHOTY O
WHJIMBUIYUTE KO MMaaTr HapyllyBambe Ha CIy-
XOT ce TPEIMET Ha 3JI0CTaBYBake, HEMOCAKyBa-
Ha OpeMEeHOCT W NOOMBamke CEPHO3HH CEKCyall-
HO TIPEHOCIIUBHU 00JIeCTH, Kako mTo ¢ Crumara u
JIPYTH CMPTHH HHQEKITMU KO MOXKAT J1a IOBEIAT
JI0 EBEHTYyaJICH MOPOUJTUTET.

EBUIEHTHO € JieKa BEIITHHUTE 33 IPAJICHHE HA K-
BOTOT OWJIE TIOBP3aHH CO COIMjaTHATA MPHCIIOCO-
OmmBOCT BO moctamHata nureparypa (18, 20, 26,
31). 3aroa, yuyeHUIIUTE KOM UMAaT HAPYIICH CIyX
3a J1a ce TPHUCIOCO0aT CONHUjaTHO M J00pO J1a ce
MOBP3aT CO CBOMTE BPCHUIIM, THE Tpeba Jia uma-
at camozoBepOa, 1a OMaaT caMoIeIOTBOPHHU | 1a
MocemyBaaT CIOCOOHOCT 3a JOHECYBame JT00pH
omtyku. CooIBeTHaTa Bpcka CO BPCHUIIUTE € KOM-
MOHEHTA Ha TOa Jla ce MMa camojioBepOa IITo €
MaK COCOOHOCT J]a Ce U3Pa3ar COOJBETHO U aJieK-
BaTHO MHTEPECUTE KOH TH MMa eHa JTUIHOCT (18).
HcTo Taka, caMonenyBameTo € 0/jpa3 Ha HHIMBH-
JyaltHaTa CIIOCOOHOCT 32 YCIEIIHO Peau3upame
Ha J]ajieHa 3ajia4a Koja MOoXKe Jia TOMOTHE BO CO-
IFjaJTHa TIPUCIIOCOOIMBOCT HAa YICHHUITUTE CO Ha-
pymeH cinyx. OBa e Taka OHICjKU TIOCTOCHETO Ha
noBepOa BO COIICTBEHWUTE CIOCOOHOCTH TH TIPO-
MOBHpA MO3UTUBHATE BPCKH CO BpPCHUIHUTE (8).
JloHECYBamETO HA OJTYKH ja OTKPHBA CIIOCOOHOC-
Ta Ja ce n3depe TMpaBmUITHATA OMIIHja O MHOTYTE
JOCTAIHK ONIIMM KOW HANWK H3TVIeNaar aeKa ce
NPaBHIHK. BKITyuyBameTo BO COIHMjaIHO UCILIAT-
JIMBH aBaHTYPH € MPOU3BOJ] Ha MPABIIIHOTO JIOHE-
CyBame OJUTYKH IITO € 0pa3 Ha T0A KaKo ejIHa UH-
JMBHUTya TOHECYBA OITyKa KOJaIlITO € COIIHjaTHO
1 32eMHO KOpHCHa 3a cute. Kako u 1a e, kora uH-
JMBHUJIyaTa UMa HEJIOCTATOK Ha SCEHIHjaHH CO-
[MjalHH BEUITHHH, MPOM3BOJIOT HA TaKBHOT He-
JOCTaTOK € TIpoOIieM TPH MPHCIIOCO0YBAmHETO
IITO BOEJTHO € ¥ TOJIeM IPOOJIeM 3a JIuIara co Ha-
pyiieH ciyx. HemoxkHocta jia ce mpeseHTUpaar
OBHE COIIMjAJTHU BELITHHU I'M TIOBHKYBA POJIIHTE-
JIMTE W MHJMBUIYUTE CO HAPYIIEH CIyX Jia moba-
paar npoecHoHaNIHa MOMOII O] COBETHUIIN I
TICUXUjaTpy KOM MOJKAT JIa MM TIOMOTHAT TPH pa3-
BHBAHETO HA COOJIBETHU COIIMjAITHU BEIITHHH.

of adolescents with hearing impairment to-
wards risk sexual intercourse revealed that
many adolescents with hearing impairment
take decisions that affect their lives (31).
This is linked to why many of individu-
als with hearing impairment are subject of
abuse, unwanted pregnancies and contrac-
tion of serious sexually transmitted diseas-
es such as AIDS and other deadly infections
which may eventually lead to morbidity.
Evidently, life building skills have been linked
with social adjustment by available literature
(18, 20, 26, 31). Therefore, for students with
hearing impairment to socially adjust and re-
late well with their peers, they need to be as-
sertive, self-efficacious and possess ability to
make good decision. Adequate peer relation
is a component of being assertive which is the
ability to communicate one’s interest effec-
tively and adequately (18). Also, self-efficacy
is a reflection of an individual ability to suc-
cessfully perform a given task which can aid
social adjustment of students with hearing im-
pairment. This is because having confidence
in one’s ability promotes positive peer rela-
tion (8). Decision-making reveals the ability
to take right option among many available op-
tions seemingly right. Engaging in a socially
worthwhile venture is a product of right deci-
sion-making which reflects how an individu-
al make decision that is socially and mutually
beneficial to all. However, when individuals
lack the essential social skills, the product is
adjustment problem which is a major problem
of individual with hearing impairment. The
inability to demonstrate these social skills de-
mand that parents and individuals with hear-
ing impairment seek professional help from
counsellors or psychologists to be able to de-
velop adequate social skills.

Providing, rehabilitative counselling by pro-
fessional school counselors will help stu-
dents with hearing impairment to develop
the needed and necessary life skills that will
promote and help them to live well among
their peers and the society at large. This
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O06e30emyBameT0 Ha PEXaOMIUTHPAYKO COBE-
TyBame O] CTpaHa Ha MPO(ECHOHATHUTE YYH-
JIMITHA COBETHHUIIA K€ UM MTOMOTHE Ha yYSHHUIIH-
Te CO HapyLIEH CIyX Jia TH pa3BUjaT NOTPeOHHUTE
Y HEOITXO/IHY JKMBOTHH BEIITHHU KOU K€ UM TI0-
MOTHAaT J00po Ja KHBeaT MoMely HUBHHUTE Bp-
CHUIIM W BO OMNIITECTBOTO KaKO €HA IIEIHHA.
CoBeTyBameTO HyM POrpaMu U YCIYTH KOU Ke
WM TIOMOTHAT Ha POTUTENNTE U Ha JIUIIaTa CO T10-
ceOHM MoTpedH J1a pa3BUjaT MO3UTHBEH KOHIIEHT
3a cebecH, CHIIHO CaMOJIeNyBamke M TOTPeO-
HH ) KUBOTHH BCUITHHU KOM MOXKAT Ja IIOMOI'HAT
BO HE3aBHCHHOT KUBOT Ha oBue juia (32). Ako
KMBOTHHUTE BEIITHHH ja (OpMHpaaT OCHOBA-
Ta 3a COIMjaJIHA ¥ 32 aKaJeMCKa IPUCIIOCOOIH-
BOCT, TOTall € O] TOJIEMa I0JI32 UCITUTYBAKETO
Ha BpCKara MoMmery HeKOU OJ] BEIITHHHUTE 3a rpa-
JIee Ha )KUBOTOT M COITHjaTHATA MTPHUCTIOCOOIH-
BOCT Ha JIMLaTa co HapyuleH ciyx. Cnopen Toa,
0Ba HCTPaKyBambE ja NCIMTYBa BPCKaTa MOMery
BEIITHHUTE 32 TPAJICHE Ha )KUBOTOT M COLMjall-
Hara IPHUCTIOCOOINBOCT Ha YYSHUIIUTE CO HAPY-
nreH ciyx Bo Jlaroc, Hurepuja.

IMpamama HA HCTPAKYBAHLETO

1. Jamm ke mMa 3HauNTEIIHA BPCKA TIOMeEry
HE3aBHCHUTE Bapujadiu (camozosepOa,
CaMOJICTyBamke U JIOHECYBAE OIUTYKH)
U COLIMjaJlHaTa aJanTalyja Ha yYeHNIU-
TE CO HApYIIEH CIyX?

2. Jlo xoja Mepa ce 1moBp3yBa KOMOUHaIIU]a-
Ta HAa CHTE HE3aBUCHHU Bapujalmu (camo-
noBepOa, caMoJieNlyBame U JTOHECYBAhE
OJNTYKH) CO COIIMjaJIHaTa MPUCIIOCOOH-
BOCT Ha YUCHHUITUTE CO HAPYIICH CITyX?

3. Jlo koja Mepa Ke ja mpeaBUId COLUja-
HaTa TPHUCIIOCOOIMBOCT Ha YYEHHIUTE
CO HapyUIEH CIIyX CEKOja MOCAMHEYHO O
HE3aBWCHUTE Bapujadbmu (camomoBepOa,
CaMoJIeNyBambe U JIOHECYBabE OMIIYKH)?

Memodonoeauja
uszajn na ucmpascyearemo

OBa wuCTpaxyBame IO HUMIUIEMEHTHpa Jc-
CKPHIITHBHUOT JIN33jH HA aHKETHO HCTPaXy-
Balke BO KOj IMOJNATOIUTE KBAHTHTATHBHO CE
coOmpaar o1 NCITUTAHUIINUTE.

Honynayuja

[Tonynanujara 3a OBa HCTPaKyBarbe I'M BKIYUY-
Ba YUYCHHWIIUTE CO HapylIeH CIyX BO JBE

is because counseling offers programmes
and services that will help parents and peo-
ple with special needs to develop positive
self-concept, strong self-efficacy and the
needed life skills that can aid independent
living (32). Therefore, if life skills form the
basis for social and academic adaptation, it
is then very expedient to investigate the re-
lationship between some related life build-
ing skills and social adjustment of students
with hearing impairment. Hence, this study
investigated relationship between life build-
ing skills and social adjustment of students
with hearing impairment in Lagos State,
Nigeria.

Research Questions

1. Will there be significant relation-
ships among the independent vari-
ables (Assertiveness, Self-efficacy,
and Decision-making) and social ad-
justment of students with hearing
impairment?

2. To what extent will the combina-
tion of all the independent varia-
bles (Assertiveness, Self-efficacy and
Decision-making) correlate with so-
cial adjustment of students with hearing
impairment?

3. To what extent will each of the inde-
pendent variables (Assertiveness, Self-
efficacy, Decision making) predict so-
cial adjustment of students with hearing
impairment?

Methodology
Research Design

The study employed descriptive survey re-
search design in which data were collected
quantitatively from respondents.

Population

Population for this study included all students
with hearing impairment in the two inclusive
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MHKJIY3UBHH CPEJHU YUYMJIHMIITA BO KOM U y4aT
JIMLA CO HapyLIEeH CIIyX W JMLA CO 3IpaB CIIyX
Bo Jlaroc, Hurepuja. Jlp>kaBara Jlaroc e enus-
CTBEHaTa AprkaBa Bo Hurepuja xoja 3aKoHCKH 1
NPAaKTUYHO MMa MPEABUACHO MHKIY3UBHO 00-
pa3oBaHKe BO BpeMe Ha CIIPOBEAyBame Ha OBa
UCcTpaxyBame. HUBHHOT MeTOJ 3a MHKIy3Hja
€ Jla ce HanpaBH KOMOHMHAIWja Ha YYCHHIIU CO
OflpeNieH BUJ Ha WHBAIUANTET CO YUCHHUIH Oe3
MHBATHIUTET. BKYITHHOT Op0oj YIESHHUITH BO JBE-
T€ YYMUJIMIITA BO BPEMETO KOTa € HallpaBeHO HC-
TpaxkyBameTo € 624 ox kou 219 ce co HapyuieH
CIlyX, Kako IITO € mpercraBeHo Bo TabOemara
oOp.1. Lennara rpyna e 168 yueHUIH BO CpeAHO
o0pa3oBaHue KOM UMaaT HAPYIIEH CIyX.

Tab6ena 1. [Jemoepaghcka cmamucmuka Ha nonyia-
yujama, npumepoyu u noiu

Secondary Schools that combined hearing
and hearing impaired students in Lagos State,
Nigeria. Lagos state is the only state in Nigeria
that legislates and practice inclusive education
at the time of this research. Their mode of in-
clusion is to combine a form of disability with
non- disabled students. The total population in
the two schools at time of this study was 624
out which 219 was hearing impaired as reflect-
ed in table 1. The target population was 168
Senior Secondary School students with hear-
ing impairment.

Table 1. Demographic Statistics of the Population,
Samples and gender

VYuunuiiHa nomysamnuja / Tonynamsja Ha mua co
yJ1at] omrTeteH ciyx / Population of [Ipumepok / Sample
School Population . .
VYuununira / Hearlng Impalred
Schools Mamxku | XKXencku Mamku | JKeHcku Mamku | JKeHcku
BxymnnHo / BxymHo / Bxymao /

ot / ot / Total ot / ot / Total ot / o / Total

Male Female Male Female Male Female
A 113 137 250 41 54 95 26 27 63
B 162 231 374 53 71 124 39 48 87
Bkymno / Total 278 350 624 94 125 219 65 85 150
Tpouenr / 44% | 56% | 100% | 43% | 57% | 100% | 43% | 57% | 100%
Percentage

HpumepOK UMEXHUKA 3A 3eMARbEe HA NPUMEPOKOM

lonemunara Ha mpumepokoT ce coctou o 150
YUYEHUIU CO HapyIIEH CIyX U30paHu of BE HH-
KITy3UBHH YYHJIMINTa BO JpkaBata Jlaroc Bo
Hurepuja. Kpureprymure 3a n360p ce 3acHoBa-
HU Ha BUJOT HA MHBAJIMUTETOT, YUCHUIIUTE 1A
ce JIe] Ofl CeHUOpCKara KaTeropuja Ha yueHH-
LI BO CPEIHO YUMJIMIITE U Ja C€ JOCTAIlHU BO
BPEMETO Ha CHPOBEIYBabE Ha HCTPAXKYBABETO.
W yuunumrara u yyecHULuTe Oea HaMEpHO ce-
JICKTUPaHU BP3 OCHOBA HAa HUBHUTE MHAWBHUIY-
aTHKM KapakTepucTukd. On ucnuraHunure, 65
Oea y4eHHIIH Ol MAIIIKH 1101 Ioieka 85 Oea yue-
HUITH OJ1 )KEHCKH TI0JI Ha Bo3pacT of 15 10 18 ro-
JIMHH, CEHHOPH BO CPEIHO YUMIIUIITE.

Unempymenmu na ucmpasicysaremo

WucTpyMeHTUTE HA HCTPaXKyBAaHETO HMEHY-
BaHU Kako JlucTta Ha BEWITHHU 3a Tpajcmhe Ha
KHUBOTOT (mpucnocobena Bp3 Jlucrara 3a camo-
nenysambe o1 Andepru u EmMHoc, Jlucrara 3a ca-
MonoBepba ox IBapriep u Jepycanmm u Jlucrara
3a JoHecyBame OMIyKH of Poy) co curyproct

Sample and Sampling Technique

The sample size comprised 150 students with
hearing impairment selected through purpo-
sive sampling out of 168 from two inclusive
schools in Lagos State, Nigeria. The criteria
for selection were based on the type of disa-
bility, being at senior category of secondary
school and availability during the time of the
research. Both the schools and participants
were purposively selected based on their pe-
culiar characteristics. 65 were boys while 85
were girls with age range between 15 and 18
years in Senior Secondary School.

Research Instrument

build-
ing skills inventory (Adapted from Aberti &

Research instruments named Life

Emmons self-efficacy inventory; Schwarzer
& Jerusalem assertiveness inventory; and
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on 0,80 m Cxkamara 3a coIfjasHa MIPHCIIOCO0-
JIMBOCT (CamMoCo3/1ajicHa) Oea KOPUCTEHH 3a CO-
bupame momarory. [Ipucnocobenure MHCTpY-
MeHTH Oea peBUIMPAHU O]l CTPaHA Ha EKCIIEPTH
3a TECTUpame U MEPEHhe Ha YHUBEP3UTETOT BO
WNbanan, Hurepwuja, co 1en 1a ce ocurypa exa
n30paHuTe MHCTPYMEHTH Ke Oupar oxnpa3s Ha Oa-
pamara Kou TY TIOCTaByBa MECTOTO KaJie IITO Ce
CIIPOBE/lyBa UCTpaKyBameTo. MHCTpyMeHTUTE
Oea mozeneHn BO JBe TpymH, UMeHO [pyma A
u b. I'pynara A ce omnecypa Ha I'pageme Ha
KHUBOTOT, OJJHOCHO C€ OJIHECYBa Ha OMOJIOII-
KHTE TIOJIaTOIM Ha yYeCHHIUTE (BO3pACT, IO,
BUJIOT HA YYWIMIITE U 3aHMMarmbe HA HUBHUTE
poxaurenn). ['pymata b ce coctoun on moarpymu
Kako LITO ce camomoBepOara, Ckajara 3a camo-
nenyBambe u Jlucrata 3a JIOHECYBambe OJTYKH.
Jlucrara 3a camomoBep0Oa ce cocrou ox 10 ne-
JIOBH KO C€ M3TrPajIeHH BP3 OCHOBA Ha CKaJlara
ox JIukepT koja nMa 4 HIBOA CO OJITOBOPH KAKO:
»Cexoram*, , Ilonekoram*, ,,He mHOTY "ecTo™
u ,,Huxoram®. IIpumepu o TakBu npariama ce:
,»Kora enHo nuiie ce oqHecyBa Hedep KOH Tebe,
JIalTi My yKa)KyBalll 32 TAKBOTO HETOBO OJTHECY-
Bame?“, ,,Jlanm BooOM4YaeHO MMail JoBepOa BO
cBoute mpouenku?*. Jlucrara 3a camomoBepba
Oerre mpuciocoOeHa Bp3 OCHOBa Ha AnOepTH u
Emonc on 1995 roquna. MHCTpyMeHT Oettie pe-
BUIMPAH U BEPOJOCTOJHOCT O TAKBATa PEBU -
paHocT e Toa ITo TOj uMa curypHoct of 0,80
KO€ IIpoM3IIeTyBa o] Kopuctemero Ha Kponbax
Anga (Cronbach Alpha). Ckanara 3a camope-
nyBame Oellle ajanTupaHa Bp3 OCHOBA Ha TeHe-
paitHara ckana 3a camojenyBame o LlBapriep u
Jepycamum ox 1995 roguna, co 10 nenosu, us-
rpaZicHu Bp3 ocHOBa Ha 4 BuaoBU on JIukept:
,,He e BoommuTo To4HO®, ,, TeIIKO BHCTHHHUTO,
» YMEPEHO BUCTUHHUTO® U ,,ATNICONYyTHO BUCTH-
nuto®. Ilpumepu ox oBoj xmen ,Jac umam no-
BepOa jeka MoxaM e(EeKTHBHO Ja ce€ coodam
CO HeOoYeKyBaHU HacTaHu, ,,Kora cym coouen/a
co mpoOiemMu, BOOOMYACHO MOXaM Jia HM3HAaj-
JaM HEKONKy perieHuja“. BepomocTtojHOCTa
Ha OBaa CKaja MO Hej3MHaTa PEeBHIMPAHOCT
m3necyBa 0,85 co xopucremero Ha Kpombax
Anda (Cronbach Alpha). Ckanara 3a noHecy-
Bab¢ Ha OJUTYKUTE Oellle ajanTupaHa Ha OHaa
on Poy on 1997 roguna, ognocHo Jlucrara 3a
cTiwioT Ha ommykurte. Ckanara ce cocrou ox 10
JIeTIOBU, KOHCTpyupaHa BO 4 Jlukepr BUIOBH:
| TAaBHO Kako MEHE“, ,,YMEpPEeHO Kako MeHe",
,,Malky kako MeHe™ u ,,HajManky kako MeHe".
BepozmoctojHocTa mocne peBHIMpPaHOCTa W3-
Hecysa 0,75 co xopucteme Ha Kponbax Amnda

Rowe decision-making inventory inventory)
with reliability of 0.80 and Social adjustment
scale (Self-constructed) were used to collect
data. The adapted instruments were revali-
dated by experts in test and measurement and
counseling in University of Ibadan, Nigeria
to make sure that instruments reflected the
local demand. The instruments were divid-
ed into two sections namely Section A and B.
Section A of Life building was on Bio data
of the participants (Age, Gender, School type
and Parent occupation). Section B consisted
of sub-scales such as Assertiveness invento-
1y, Self-efficacy scale and Decision-making
inventory. Assertiveness inventory consisted
of'ten (10) items constructed in 4 Likert Scale
with responses like ‘Always’, ‘Sometimes’,
‘Not often’ and ‘Never’. Examples of such
questions are “When a person is highly un-
fair to you, do you call his attention to it?”
“Do you usually have confidence in your
own judgment?” Assertiveness inventory
was adapted from Aberti and Emmons 1995.
The instrument was revalidated and the relia-
bility derived from the revalidation was 0.80
using Cronbach Alpha. Self-efficacy scale
was also adapted from general Self-efficacy
scale of Schwarzer and Jerusalem 1995 with
ten times constructed in 4 Likert types of
‘not at all true’, ‘hardly true’, ‘moderate-
ly true’ and ‘exactly true’. Samples of the
items are “I am confident that I could deal
efficiently with unexpected events”, “When
I am confronted with problems, I can usual-
ly find several solutions”. The reliability of
the scale after revalidation was 0.85 using
Cronbach Alpha. Decision-making scale was
also adapted from Rowe 1997 Decision Style
Inventory. The scale consisted of (10) ten
constructed in 4 Likert types namely; ‘most-
ly like me’, ‘moderately like me’, ‘slightly
like me’ and ‘least like me’. The reliability
after revalidation was 0.75 using Cronbach
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(Cronbach Alpha). Cute moarpymu of BEIITH-
HUTE 32 IpaZicikhe Ha XUBOTOT Oea mpedopmy-
JIMPaHu 32 Jia oflaT BO TPHJIOT Ha pa3Ompama-
Ta Ha YYECHUITUTE U J1a ce M30eTHe KyIATypHaTa
npuctpacHocT. OBa € Taka OWIejKi HHCTPyMEH-
TOT IPBUYHO OeIre pa3BUeH 3a JINIa KOu HeMa-
aT WHBAJHMIUTET BO PA3IMYHN OKOJIHHH OJl KOj
WHCTYMEHT € aJalTHPaH 0BOj KOj c€ KOPHUCTH 3a
oBa UCTpaxkyBame. [la, yrmorpedara Ha ja3uKOT
moTpeOHO € J1a ce MPOMEHH KaJie ITo € MoTpeo-
HO J1a ce UMa 0fIpa3 Ha YyBCTBAaTa U pa3dupama-
Ta Ha oBaa Trpymna (YYCHHIIH CO HapyIIeH CITyX)
BO Pa3IMYHH OKOJIIMHM KaJIe MITO cera Oere Ko-
pPHUCTEH 3a HCTpaxyBame. Ckaymara 3a COoIfja-
Ha TIPUCIIOCOONNBOCT € CaMOCO3aJIeH HHCTPY-
MeHT. Coapxu 10 1emoBu BO KOU ce coapykanu 4
JlukeproBu JenoBu u Toa: ,,IlenocHo ce comia-
cyBam*, ,,Ce cormmacyBam™, ,,He ce cormacyBam™
u ,,Boomito He ce cornacyBam®. [Ipumepu on
0BOj Jien ce: ,,MHOTY JIECHO Ce CIIPHjaTeITyBaM
CO BPCHHIIM KOM HEMaaT HapyllyBama Ha CIIy-
xot1", ,,Jac He ce mamam aa mobapam IOMOIIT O
MOjOT HACTaBHUK CEKOTalll Kora MU € MoTpeo-
Ha momomt“. BepomocTojHOCTa Ha OBaa ckKaja
e 0,69 mocie HampaBEHOTO MUJIOT-TECTHPAHE
co xopuctemero Ha Kponbax Amnda (Cronbach
Alpha).

Cobuparve nooamoyu

HctpaxyBaunTe nUYHO TH TIOCETHja Y4H-
JUINTaTa 3a CHOpPOBEIyBarmhe HAa HWHCTPYMEH-
tute (Jlucrara Ha BEIITHHU 3a Tpajeme Ha
xuBOTOT W CKayjara 3a COITHjajiHa TIPHCIIOCO-
OJMBOCT) CO TIPETXOMHO JOOWEHa J03BOJA Of
cTpaHa Ha MUHHUCTEPCTBOTO 3a 0Opa3oBaHUE.
HacraBanmure Gea M3BeCTeHHM 3a LeNTa Ha HC-
TPaXXyBambeTO. YUECHUIIUTE UCTO Taka Oea W3-
BECTEHH 32 I1eJITa Ha MICTPaKyBamheTo 1 OerIIe 1mo-
OapaHa HMBHA COTIACHOCT. THe y4eHHIN KO ce
coryiacHja J1a y9ecTByBaar UM Oea JaeHH TpeT-
XOIHO CIOMEHaThTe WHCTpyMeHTH. Kiacuute
pakoBoauTENHN 00e30enuja mpodecrnoHatHa moj-
JIpIITIKa TP CTIPOBEAYBAKHETO HA NCTPAKYBAHE-
To. OnroBopuTe Oea COOpaHN OTKAKO YICHHUIIUTE
COOZIBETHO O/ITOBOpPHja HA MOCTaBEHHUTE Mpa-
mama. BkynHo ydectByBaa 150 yueHuIu u curte
T BpaTHja TPaNIaTHUINTE, T.6. HHCTPYMEHTUTE
Ha KpajoT o1 COOMPAmkEeTO Ha MOAATOINTE, IITO
ykaxxyBa Ha 100 % oaroBop of HWBHA CTpaHa.
BakoB ycmex Oerre mocTurHaT Onarogapejku Ha
OJMCKOTO ClleNerhe MPH aJIMUHHCTpanfjara Ha
WCTPaXyBaYKAOT MHCTPYMEHT O] CTpaHa Ha Ha-
CTaBHUIIUTE W HAa UCTPaKyBauUTE.

Alpha. All the sub-scales of Life building
skills were reworded to meet the understand-
ing of the participants and to avoid cultural
bias. This is because the instrument was ini-
tially developed for non-disabled individuals
in different environment from where it was
now adapted. So, the language needs mod-
ification where necessary to reflect the feel-
ing and the understanding of this group (stu-
dents with hearing impairment) in different
environment where it was now used for in-
vestigation. The Social adjustment scale was
a self-constructed instrument. It contained
10 items constructed in for 4 Likert types
of ‘Strongly agree’, ‘Agree’, ‘Disagree’ and
‘Strongly disagree’. Samples of the item are
“I make friends with peers that are not hear-
ing impaired easily”, “I am not scared to seek
help from my teacher anytime I need help”.
The reliability of the scale was 0.69 after pi-
lot test using Cronbach Alpha.

Data Collection

The researchers personally visited the
school used with the instruments (Life
building skills inventory and Social ad-
justment scale) having obtained permis-
sion from the Ministry of Education. The
head teachers and teachers were briefed on
the purpose of the study. The participants
were also briefed on the purpose of the re-
search and their consents were sought and
those who agreed to participate were giv-
en the instruments. The class teachers pro-
vided professional support. Responses were
collected after the students had properly at-
tended to them. A total number of 150 stu-
dents who participated returned the instru-
ment at the end of data collection indicating
100% responses. This was achieved be-
cause of close monitoring of the adminis-
tration of research instrument by the sup-
porting teachers and researchers.
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Ananuza na nooamoyume

[Tpubpanure oaroBopu Oea KOIUpPaHH U aHa-
JIM3UpaHu co yroTrpedara Ha [Inpconoa kope-
Janyja 1 MyJITHITHA perpecyja.

Pe3ynmamu

[Ipamame Opoj emeH O HCTPaXKyBamETO:
Jlanm ke nMa 3HaYMTeIIHA BpCcKa moMery He3a-
BHCHUTE BapHja0iu (camooBepOa, caMoiely-
Bambe U JIOHECYBAaE OJUTYKH) M COIMjaIHATA
ajianTaiyja Ha yYeHHUIIUTE CO HapyIIeH CIyx?
3a ;ma ce ganae OAroBOp HA MPBOTO Mpallarke,
roBp3yBauka marpuria (Tabema Op.1), xoja ja
MOKa)KyBa BpcKaTa Ha KOe(PUIUEHTUTE TIOMeTy
HE3aBHCHUTE Bapujali (IOHECYBame OIITY-
KH, CaMOJeIyBamke M caMmomoBepba) co co-
L{jasHarta npuCcIoCcCoOIMBOCT.

Tabena 2: Kopernayucka mampuya nomery nezagu-
cHume eapujabnu (0onecysarbe 00NYKU, camoeqdu-
KacHocm, camo0ogepda u cucypHocn) u coyujai-
HOMO npucnocobyearve

Data Analysis

The responses collected were coded and
analyzed using Pearson Product Moment
Correlation and Multiple Regression.

Results

Research Question One: Will there be sig-
nificant relationships among the independ-
ent variables (decision making, self-ef-
ficacy, and assertiveness) and social
adjustment?

To answer research question 1, a correlation
matrix (Table 1), showing the correlation coef-
ficients between independent variables (deci-
sion making, self-efficacy, and assertiveness)
and social adjustment.

Table 2: Correlation Matrix Showing Relationship
between Independent Variables (decision mak-
ing, self-efficacy, and assertiveness) and Social
Adjustment

ey oo | Coporentin [ Comonnte
Decision Making Self-Efficacy Assertiveness Assertiveness
1000
JloHecyBame OUTyKH /
Decision Making 150
sk
CamoedukacHocT / 0.379 1000
Self-Efficac 0-000
” Y 150 150
CamomoBep0a, 0.440%* 0.236** 1.000
CUT'ypHOCT / 0.000 0.004
Assertiveness 150 150 150
Couujano 0.352%* 0.272%* 0.293** 1.000
nprucnocodyBame / 0.000 0.001 0.000
Social Adjustment 150 150 150 150

**= correlation is significant at the 0.01 level (2-tailed) / kopenaunjata e 3ua4dajua na 0.01 (2-ctpano)
*= correlation is significant at the 0.05 level (2-tailed) / kopenaunjara e 3nadajua na 0.05 (2-ctpano)

Pesynrarure mokaxxyBaaT JeKa JOHECYBambETO
Ha OJUTyKa MO3UTHBHO CE€ TIOBP3YyBa U € 3Ha4aj-
HO 3a colyjanHara npucrnocodeHoct (r = 0.352,
p < 0.01). Mcro Taka, caMOIeITyBamETO MO3U-
TUBHO C€ MOBP3YyBa U € 3Ha4ajHO 3a COLUjalHa-
ta mpucnocoodenoct (r=0.272, p <0.01). Hcro
Taka, camojoBepOaTa TO3UTHBHO CE€ TMOBP3Y-
Ba U € 3HAaYajHO 3a COIWjaNHaTa MpUcrocode-
Hoct (r = 0.293, p < 0.01). Koneuno, Bpckara
nomery cuTe MIeHTH()UKYBaHU HE3aBUCHU Ba-
pujabmu (moHeCyBame OMITYKH, CAMOJICITyBahe

The results showed that decision making re-
lated positively and significantly with social
adjustment (r = 0.352, p<0.01). Also self-ef-
ficacy related positively and significantly with
social adjustment (r = 0.272, p<0.01). Also,
assertiveness related positively and signifi-
cantly with social adjustment (r = 0.293, p <
0.01). Conclusively, the relationship between
all the identified independent variables (deci-
sion making, self-efficacy, and assertiveness)
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¥ caMomoBepOa) M COIMjaTHaTa MPUCITOCOOIH-
BOCT Oellle TO3UTHBHA U CTATUCTUYKH 3HAYajHa.
IIpamame 0poj aBa ox ucTpakyBamero: o
Koja Mepa KOMOWMHAIM]aTa Ha CUTE HE3aBUCHH Ba-
pujabnu (camomoBepba, caMoIeTyBambe | TOHECY-
Bamb€ OITYKH) CE TIOBP3YBa CO COITMjaTHaTa MpHc-
MOCOOMBOCT HA YICHHITUTE CO HAPYITIEH CITYX?
3a ma ce qoOWe OaroBOp Ha MPAMIAKETO Opoj
JIBa OJT NCTPaXKyBambETO, TOBEKEKpaTHA perpe-
cuja (og TaGema Op.2) BO Koja ce TOKaKyBa
MOKTa 3a MPEABUIIIUBOCT ITPU KOMOWHUpamhe-
TO Ha HE3aBHUCHUTE BapWjabiid (IOHECYBamHE
OIUTYKH, CaMOJIeITyBarkbe M cCaMoa0BepOa) 1 co-
[jaTHaTa MPUCITOCOOEHOCT.

Tabena 3: [logekexpamna pecpecuja na nezasuc-
Hume gapujabnu (OoHecygarbe 00MYKU, camoedu-
KACHOCM, camoooeepba u CucypHocm) u coyujai-
HOMO npucnocobyearve

and social adjustment were positive and statis-
tically significant.

Research Question Two: To what extent
will the combination of the independent vari-
ables (decision making, self-efficacy, and as-
sertiveness) correlate with social adjustment?
To answer research question 2, a multiple
regression table (Table 2) showing the pre-
dictive power of the combination of the in-
dependent variables (decision making,
self-efficacy, and assertiveness) and social
adjustment.

Table 3: Multiple Regression of the Independent
Variables (decision making, self-efficacy, and as-
sertiveness) and Social Adjustment

IMapamerpu / Parameter Value / Bpemnoct
INosekekparna perpecuja / Multiple Regression 0.408
P - xBagpar / R-Square 0.167
Adjusted R-Square / [Ipucniocobes P - kBagpar 0.150
Cranpmapana rpemika rnpu npouenka / Standard Error of Estimate 4.749

TaGenara Op.3, morope mpuKaxkaHa, ja TpeT-
CTaByBa IMOBEKEKpaTHaTa perpecuja Ha He-
3aBHCHUTE Bapujabnu (JOHECYBame OJUTYKH,
camoJiellyBamke U caMOIoBep0a) U COIlHjaTHa-
ta npucrnocoderoct. Koedunuenror na mo-
BekekparHara perpecuja (R) ja mokaxysa mu-
HeapHaTa BpCKa HOMeEry TpHUTE HE3aBUCHH
BapHjabIu (IOHECYBame OUTYKH, CaMOJEITy-
Bamke M camMo/ioBepOa) U COlMjaTHaTa MIPHCIIO-
cobernoct u m3HecyBa 0.408. [Ipucnocobenara
yeTBpTa BpeaHocT Ha R u3necysa 0.150. Opa
UMIUTMLUPA JIeKa BapHjallMuTe BO COLMjasiHa-
Ta IPUCIIOCOOINBOCT MOBP3aHU CO MIPETXOAHO
HaBe/ICHUTE HE3aBUCHHU Bapujabim (JoHECY-
Bambe OIUTYKH, CaMOJIENTyBamke U caMonoBepOa)
u conyjannara npucrnocodenoct e 15.0 %.

Taodena 4: [losekexpamna pecpecuja (AHOBA) 3a co-
YUjaIHO NPUCnocodyearbe

Table 3 above presents the multiple regres-
sion of the independent variables (decision
making, self-efficacy, and assertiveness) and
social adjustment. The multiple regression
coefficient (R) showing the linear relation-
ship between the three independent variables
(decision making, self-efficacy, and asser-
tiveness) and social adjustment is 0.408. The
adjusted R square value is 0.150; this im-
plies that the variation in social adjustment
accounted for by the stated independent vari-
ables (decision making, self-efficacy, and as-
sertiveness) and social adjustment is 15.0 %.

Table 4: Multiple Regression (ANOVA) for Social
Adjustment.

von iode | g T TCrsmmmenne Ty T
Perpecuja / Regression 658.704 3 219.568 9.736 0.000
Ocratok / Residue 3292.690 146 22.553
Bxymno / Total 3951.393 149
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TaGemara 6p.4, morope MpuKakaHa, ja MOKaxy-
Ba moBekekparHara perpecuja (AHOBA) na
HE3aBHCHHUTE BapHjadin (JIOHECYBamE OIIYKH,
camoJieNyBamke M camoioBep0a) Bp3 ColMjal-
Hara mpucnocobeHocT. [loHaramominara Be-
pudukanmja co KOPUCTEHETO Ha MOBEKEKpa-
tHata perpecuja (AHOBA) nmane pesynrar Ha
F-omnocor = 9.736, p < 0.01. OBa ykaxyBa
JieKa II0CTOU 3Ha4ajHa JIMHeapHa BPCKa IoMery
WACHTHU(PHUKYBAaHNTE HE3aBUCHU BapHjadiu (J10-
HECyBambe OIJIYKH, CaMOJCIyBame M CaMOIO-
BepOa) U colMjaTHaTa MPUCTIOCOOCHOCT.
IMpamame 0poj Tpu ox mcTpaxkyBamero: o
KOja Mepa CeKoja TIOSMHETHO O] He3aBHCHUTE Ba-
pujabiu (camomoBepOa, caMoIelyBabe U JOHECY-
BambE OJUTYKH) K€ ja IPEABUJIH COLIMjATHATA [IPHC-
MOCOONMBOCT HA YYCHHUIIUTE CO HAPYIIEH CIyX?
3a j1a ce 100Me 0IrOBOP Ha MpaliambeTo Opoj JBa
OJl UCTPaXKyBambETO, MOBEKEKpaTHa perpecuja (o1
Tabena 6p.4) Bo koja ce OKa)KyBa MOKTA 3a IPe/l-
BUJJIMBOCT NP KOMOMHHUPAETO Ha HE3aBUCHUTE
BapujalI (TOHECYBabE OITYKH, CAMOJIEIyBambe
1 caMojioBep0a) 1 ColijarHaTa MpUCIOCOOSHOCT.

Tabena 5: Koepuyuenmu xou ykasxcysaam va peia-
mugHume epexmu Ha UOeHMUDUKY8aHume He3aA6uU-
cHU sapujabnu (OoHecysare 00NYKU, camoeurac-
HOCM, camo0osepda u CusypHocm,) u COYUjaiHomo
npucnocobysarse

Table 4 above shows the Multiple Regression
(ANOVA) of the identified independent var-
iables (decision making, self-efficacy, and
assertiveness) on social adjustment. Further
verification using Multiple Regression
(ANOVA) produced F-ratio = 9.736, p <
0.01. This implies that there is a signifi-
cant linear relationship between the identi-
fied independent variables (decision making,
self-efficacy, and assertiveness) and social
adjustment.

Research Question Three: To what extent
will each of the identified independent varia-
bles (decision making, self-efficacy, and asser-
tiveness) predict social adjustment?

To answer research question 3, a multiple
regression table (Table 4) showing the pre-
dictive power of each of the identified in-
dependent variables (decision making,
self-efficacy, and assertiveness) on social
adjustment.

Table 5: Coefficients Indicating Relative Effects of
the Identified Independent Variables (decision mak-
ing, self-efficacy, and assertiveness) and Social
Adjustment

Hecraunapausupanu Cranjapan3upanu

KoeduIeHTn / KoeuIeHTn /

Unstandardized Coefficients Standardized Coefficient
Mopen / Cranzjapana rpeuika / . 3abenemnika /
Model B Std. error Beta T Sig. Remark
Koncranta / 9.497 3.668 2.589 0.011 S
Constant
JoHnecyBame
oIy KH / 0.153 0.060 0.227 2.2556 0.012 S
Decision Making
CamoedukacHocT /
Self-Efficacy 0.163 0.090 0.148 1.810 0.072 N.S
CamonoBepba u
CHT'YpHOCT / 0.177 0.094 0.159 1.881 0.062 N.S
Assertiveness

TaGenata Op.5, morope mpercTaBeHa, TH TPH-
KaKyBa pelaTHBHUTE e(QeKTH Ha HAEHTHU(]H-
KyBaHWUTE HE3aBHCHU Bapujadiu (JOHECYyBame
OJUTYKH, CaMOJeNyBamke U caMozioBepoa) Bp3 co-
[[MjaJIHaTa MPUCIIOCOOEHOCT, KaKo IITO € IpH-
KakaHo Bo ctanmapmmsupanute bera (b) mep-
ku. JloHecyBameTo Ha OIyKa MMa HajrojeM

Table 5 above shows the relative effects of
the identified independent variables (deci-
sion making, self-efficacy, and assertiveness)
on social adjustment as indicated by stand-
ardized Beta (B) weights. Decision mak-
ing contributed most and directly to social
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NPUAOHEC U IUPEKTHO C€ MOBP3yBa CO COLMjall-
Hara mpucnocobdernoct (B = 0.227; t = 2.556; p
< 0.05). IlpunoHecoT Ha ApyrUTEe HE3aBUCHH Ba-
pujabnu (camonenyBame M camopoBepda) Bp3
COIlMjajiHaTa MPUCIIOCOOEHOCT € CIICIHUOT: Ca-
momosepba (B=0. 159; t=1.881; p>0.05) u ca-
MmozenyBame (B =0.148; t=1.810; p>0.05). Oa
YKaKyBa J€Ka CaMOIOHECYBAHETO HAa OIyKa
MMa IO3UTHBHO PEJIEBAHTEH E(EKT IITO € CTATHC-
THYKH 3HAYaeH 3a COLMjaHaTa IPUCHIOCOOCHOCT.

HAuckycuja

On no0GueHuTe pe3ynTary Ha MPBOTO NPAILIAE O
HCTPaXyBambeTo Oellie yTBPACHO JeKa CUTE Hesa-
BUCHU BapHjaldiM: CaMOAENYBambe, JOHECYBabe
OJUTyKa M caMofoBep0a MMaar MO3UTHBHA BPCKa
CO coLMjaJiHaTa NPUCTIOCOOCHOCT Ha YUCHHULIUTE
co HapyuieH ciayx. OBa UMIUIMINpA A€Ka BEIITH-
HHTE 3a Ipajieibe Ha JKMBOTOT WUIpaaT BUTAJHA
yJIora BO HAQUMHOT Ha KOj Ce NPUCIIOCO0yBaar fe-
[jaTa CO HApyLICH CIyX BO HUBHATa HEMOCpPEIHA
oKkoJnHa. Pesynrarure of oBa HCTpaxyBame I'M
HOTBP/IMja IPETXOJHUTE OTKPUTHja Ha PA3IMYHH
HCTpaXyBama KOW YTBpAMja JeKa 3a Aa ce Mpo-
MOBHpa COLMjaJIHAaTa NPUCTIOCOOEHOCT Ha elHa
naauBuaya (19, 20), camozenyBameTo Urpa 3Ha-
YajHa yJora BO MOTHBAIIMjaTa Ha JINYHOCTA U HEj-
3MHATa CONCTBEHA KOHTPOJIA U TOCPEIyBa CO CO-
[MjATHATE U 00PAa30BHUTE IOCTUTHYBama (24) u
crocoOHoOCTa J1a ce JoHece Jo0pa OmIyKa € eeH
WHJIUKATOp 3a colWjanHa mnpucrnocoderoct (31).
Toa 3Haun nexa mpUYMHATA 30LUTO MM € TELIKO
Ha YUYCHHLUTE CO HapyLIeH CIyX Ja MHULHMpaaT
CoLlMjaJIHAa MHTEPAKIMja UM J1a BOCIIOCTABAT BP-
CKa CO HUBHUTE BPCHHULIM BO HUBHATa CPEAUHA CE
MOTKpeIyBa CO HECIocoOHOCTa Ja ce pas3Bujar
OCHOBHH KMBOTHHU BELITHHH.

Pesyntatute 0n MCTpaXyBameTo OX BTOPO-
TO TIpalame YTBpHja MeryceOeH MpuaIoHeC Ha
CHTE HE3aBUCHHM Bapujadlu CO 3aBHCHUTE Ba-
pHjadiy mTo € COoIjaHaTa MPUCTIOCOOIUBOCT.
Co uMmIUIMKanuja, CaMOAEIyBambETO, IOHECY-
BAaETO Ha OUIYKH M caMofoBepOaTa MOXe Ja
BIIMjaaT Ha COIHMjajiHATA IMPUCTIOCOOCHOCT Ha
YUYECHHIUTE, 0COOCHO Ha YUYCHHLMTE CO Hapy-
e ciayX. BakBoto oTkputue € BO Koperamnuja
CO OCTaHATHTE MCTPAXyBama 3a CeKoja Of Ba-
pujadauTe OIETHO KOM HE3aBHCHO MMaaT yTBp-
JIEHO HEKO]j CTETICH Ha BIIMjaHue BP3 COIMjaTHaTa
NPHCIIOCOOCHOCT Ha AelaTa 1 afojecueHTure (6,
18,26, 30, 31). Toa 3Haum, 1a c€ ©Ma BUCOKO HJIH
HHCKO HUBO Ha CaMOZIETyBabe MMa HMILUIUKALINH

adjustment (B= 0.227; t = 2.556; p<0.05).
The contributions of other independent varia-
bles (self-efficacy and assertiveness) to social
adjustment are: assertiveness (B = 0. 159; t=
1.881; p>0.05), and Self-efficacy (B=0.148;
t=1.810; p>0.05). This implies that only de-
cision making has a positive relative effect
which is statistically significant on social
adjustment.

Discussion

From the result of research question 1, it
was revealed that all independent varia-
bles namely: self-efficacy, decision-making
and assertiveness have positive relationship
with social adjustment of students with hear-
ing impairment. This implies that life build-
ing skills play vital roles in the way chil-
dren with hearing impairment adjust to their
immediate environment. The result of this
study corroborated the findings of differ-
ent studies that revealed that to be assertive
promote social adjustment of an individual
(19, 20), self-efficacy plays important role
in self-motivation and self-regulation and
mediate social and learning achievement
(24) and the ability to make good decision
is an indication of social adjustment (31). It
therefore means that the reason why it is dif-
ficult for students with hearing impairment
to initiate social interaction or establish re-
lationship with peers in the environment an-
chors on the inability to develop basic life
skills.

The result of research question 2 revealed
joint contribution of all the independent var-
iables to dependent variables which is so-
cial adjustment. By implication, self-effi-
cacy, decision-making and assertiveness
can influence the social adjustment of stu-
dents especially students with hearing im-
pairment. The finding is in line with various
researches on each variable that have inde-
pendently revealed some level of influence
on social adjustment of children and adoles-
cents (6, 18, 26, 30, 31). It then means that
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Bp3 COIMjaHaTa MPUCITOCOOEHOCT Ha YICHHIIN-
TE CO HapYyIIeH ciyX. VIcTo Taka, BEIITUHUTE HA
caMozioBepOa M JOHECYBame OUTYKH Ce 3Ha4aj-
HU 32 MHIMBUYUTE CO HAPYILICH CITyX U HUBHATA
MPHUCIOCOOEHOCT BO HUBHATA HEMOCPEIHA Cpe-
nuHa. [ToHaramy Toa 3Ha4H, Jienara, ajoJ1ecIeH-
TUTe M MJIQJUTE BO3PACHU JIUIIA CO HAPYIICH
CIIyX aKO Pa3BHjaT COOIBETHH COLIM]aIHU BEILITH-
HU KOUIITO OW TO MOM00pHIIe HUBHOTO COIIUjall-
HO HPHCHOCO0YBake Ha OBUE WHIMBUIYH IITO €
MOXXKHO [MOPaHO BO HUBHUTE YXMBOTH, HCTOTO Ke
ce O/Ipa3y BP3 HAUYMHOT Ha HUBHOTO COIIHjalTHO
OJIHECYBahE M T0a K& UM MTOMOTHE Jla UMaaT KBa-
JIUTETEH )KUBOT BO HUBHATA OKOIIMHA.

Co TpeToTo MCTPaKYBAYKO Tpallamke Ce MoKa-
’Kaa peraTMBHHUTE MPUJIOHECH Ha CeKoja eaHa
O/ WHIWBH/yaJHUTE Bapujabiu CcO 3aBUCHA-
Ta Bapujabna u Toa JeKa JOHECYBAmbETO HA Of-
JYKW TIPUIOHECYBa HAjMHOTY U JUPEKTHO KOH
COIMjajlHaTa IPUCTIOCOOCHOCT HA YYCHHITU-
TE CO HapymieH ciyx. Toa e ciemeHo o ca-
MOJICTYBaKETO W TI0TOA O]l CamojoBepOara.
Toramr Toa 3Haum, Ja ce KUBEC HA COIMjAITHO
npuamiuB HaYMH 3aBUCH O] OJIYKUTE KOH
ru JoHecyBa enHa JquuHOCT (23). [Mokpaj He-
CIOCOOHOCTA, CHOCOOHOCTA COIMjaJHO Ja Ce
MPUCIIOCOOM eTHa MHMBH/ya Ha KaKBa U Ja €
OKOJIMHA, € TI0]] BIMjaHUe Ha JOHECYBamkEeTO Ha
OJUIYKH KOW C€ KOHCTPYHUPAHH OJf BHATPEIIHOC-
Ta Ha camara juuHocT (31). Konctpympamero
O]l BHATPEIIHOCTA MOpa Aa ouae 100po pa3Bu-
€HO Kaj Jierara, aJioJIeCIeHTHTE ¥ MIIaJIUTE BO-
3pacHH JIUIA CO HAPYIIEH CIYX, MPOCIEICHO CO
JIPYTH OCTaHATH >KUBOTHH BEIITHHU CO LN Ja
ce MOCTUTHE Momo0pa CcoIHjaaHa mprcnocode-
HOCT Ha OBHe JHIa. Pa3BuBameT0 HA CMOCO0-
HOCTa Jia ce JIOHeCEe O/UTyKa BKITy4yBa Croco0-
HOCT JIa CE UHTETPHUPA U J]a Ce Opa3u Ha ToJieM
Opoj TpoliecH HU3 KOW TIpollecH ke Oupae Jo-
HECeHa COOJIBETHATa OJIyKa, IITO TPETCTaBY-
Ba HEJIOCTATOK Kaj MOTOJEMUOT Opoj JIMIa KOH
nMaar HapyiyBame Ha cinyxot (30, 31). 3aroa,
HECIIOCOOHOCTa 3a JIOHECYBake MPaBUIIHA Ol
JIyKa MOXKE JIa BJIMjae BP3 HEKOW HEraTHBHU O]
JIYKU KOU HajaByBaaT PU3UYHHU aKTUBHOCTU KOU
Ou ru mpeselne auiara co HapymeH ciayx (31).
3HauM, JIOHECYBaWHETO HAa HEraTHUBHU OJUIY-
KU MMaar BIIMjaHWE BP3 KUBOTHHUTE MATeKU Ha
e/lHa MH/IMBHU]Iya KOM Ha KPajoT MOXe Jia Ce Ma-
HudecTUupaar Bo (popma Ha COLMjaTHO HEIPUC-
TOJHO OJIHECYBaME, IITO ITaK ¢ OJpa3 Ha JIoIIaTa
COIIMjaJTHA TIPUCTIOCOOCHOCT.

having high or low self-efficacy has impli-
cation on social adjustment of students with
hearing impairment. Likewise, assertive-
ness and decision-making skills are very
important for hearing impaired individuals
to socially adapt to their immediate environ-
ment comfortably. It therefore means that if
children, adolescents and young adults with
hearing impairment develop appropriate so-
cial skills which could better social adjust-
ment of individuals with hearing impair-
ment as early as possible, it will reflect in
their social behaviour and this will in turn
help them to live quality life in their envi-
ronment (23).

The findings from research question 3 that
showed the relative contributions of each of
the independent variables to dependent var-
iable revealed that, decision making con-
tributed mostly and directly to social adjust-
ment of students with hearing impairment.
This was followed by self-efficacy and then
assertiveness. It then means, living social-
ly acceptable life depends on the decision
of an individual (23). Beyond disability,
the ability to socially adjust to any environ-
ment is being influenced by decision-mak-
ing which is inner construct (31). This inner
construct must be well developed in chil-
dren, adolescents and young adults with
hearing impairment together with some
other life skills to achieve better social ad-
justment. Developing the ability to make
decision involves ability to integrate and
reflect on so many processes through which
appropriate decisions about life would be
taken, which is mostly lacked in many in-
dividuals with hearing impairment (30, 31).
Therefore, the inability to make right deci-
sion could have influenced some negative
decisions that portend risky activities em-
barked on by individuals with hearing im-
pairment (31). Hence, making negative de-
cisions affect life pattern of an individual
which eventually manifest in form of social
misconduct which is a reflection of poor so-
cial adjustment.
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3akny4ok

Bo oBaa cTynuja ce ncriuryBaie Bpckara nomery
BEIITHHUTE 33 IPAjICHe Ha )KUBOTOT M COLM]jall-
HaTa MPUCIOCOOCHOCT HAa YUCHUIUTE CO Hapy-
meH ciayx. OBaa cTyauja cTaHyBa UMIIEpaTHBHA
BO TIOIVIE]] Ha MPOOJIEMOT CO COLMjaIHaTa Ipuc-
MOCOOCHOCT Ha YYCHHIIUTE CO MHBAMAUTETH BO
paMKHTE Ha HHBHOTO OINKpYXyBame. OHA IITO
Oerie yTBpEHO ja OTKpW 3HauajHATa BPCKa TIO-
Mel'y HEKOW O]l BEIITHHUTE 33 TPaJiche Ha KH-
BOTOT M COILMjaJiHaTa MPHUCIIOCOOSHOCT Ha yde-
HHIUTE CO HapyIIeH ciyX. [lomery He3aBUCHHTE
Bapujadiy kou Oea CTTUTYBaHU (CaMOJIeNTyBambe,
camozioBepOa U JOHECYBame OUTYKH), TOHECY-
BAETO HA OJTYKH CE YTBPAH JIeKa € HajKPUTHY-
HO 3a COLIMjaJTHaTa MPUCTIOCOOCHOCT Ha YUECHH-
IIUTE Ha 0BA UCTPAXKYBAIbE.

KoHgpriukm Ha uHmepecu

ABTOpHUTE M3jaByBaar jJieka HeMaarT KOH(IUKT
Ha UHTEPECH BO OBOj TPYII.

BbnazodapHocm

['o koprcTME OBOj MEMYM 32 Jia My ce 3a0ia-
rogapuMme Ha ap. J. OBosabu 3a aHanu3upame-
TO Ha 1IOoAaTOMUTC MU HCTOBUTC HpO(i)eCI/IOHaJ'I—
HU COBETH 3a BPEME Ha IHIIYBAHETO Ha OBOJ
TpyA U UCTO Taka Ha Jlanuen Ane0au Koj 1o-
MOTHA TIPY THUIIYBakHETO HA OBOj TPY/L.

Conclusion

This study investigated relationship be-
tween life building skills and social adjust-
ment of students with hearing impairment.
This study becomes imperative in view of
social adjustment problem of students with
disabilities in mainstream setting. The find-
ings revealed significant correlation of
some life building skills and social adjust-
ment of students with hearing impairment.
Among independent variables under inves-
tigation (self-efficacy, assertiveness and de-
cision-making), decision-making was found
to be more critical to social adjustment of
the participants.
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